
Prac%ce	based	Research
PbR

Liens avec l'académique	/
Rela%on	to	the	academic

iden%fying	and	delinea%ng
specific	dimensions	of	the	art
making	process	that	could	be
ar%culated	as	academic
research	(Aziz	2009,	70	)

Réflexivité	/
Reflexivity

Cri%cal	reflec%ve	prac%ce
	(Aziz	2009,	70)

Méthodologie	/
Methodology

there	is	implied	fixity	of	methodology	–	‘meaning
that	all	of	the	knowledge	and	understanding
generated	by	the	project	arises	from	the	prac%ce
itself	(Beacon	2015,	4)

Rapport	à	la
pra%que ar%s%que	/

Rela%on	to	ar%s%c	prac%ce

ac%vi%es	or	processes
undertaken	as	part	of	crea%ve
arts	prac%ce
(Aziz	2009,	79	)

engage	in	a	dialogue	between
their	art-making	prac%ces	and
their	conceptual	thinking	about
art	as research	(Beacon	2015,	9)

Reflexive	prac%ce	is	further	broken	down,	by	Sullivan,	into	four	parts:	first,
self-reflexivity,	a	process	‘directed	by	personal	interest	and	crea%ve	insight,
yet	[…]	informed	by	discipline	knowledge	and	research	exper%se’;	second,
con%nuous	reflec%on	on	informa%on	gathered	during	the	process,	‘so	as	to
review	conceptual	strategies	used	and	consider	other	approaches’;	third,
entering	into	dialogue	with	that	informa%on,	so	that	the	significance	of
meanings	derived	from	the	process	is	subject	to	debate	as	‘a	dialec%c
between	the	researcher	and	the	researched	takes	place’;	fourth,	ac%ve
ques%oning	of	‘content	and	contexts	as	problema%c	situa%ons	are	revealed
within	par%cular	seWngs’	(Sullivan2005,	100–101)(Babbage	2016,	p.	49)

obliged	to	speak	the	new
vocabulary	of	ques%on,
context	and	method
(Barfield	Quinn,	2004,	2	)

personal	interest	and
experience,	rather	than
objec%ve	‘disinterestedness’
mo%vates	the	research	process.
(Barre[	2007,	119)

Connaissance
/	Knowledge

capacity	to	generate	personally	situated
knowledge	and	new	ways	of	modelling	and
externalising	such	knowledge	while	at	the
same	%me,	revealing	philosophical,	social	and
cultural	contexts	for	the	cri%cal	interven%on
and	applica%on	of	knowledgeoutcomes	
(Barre[	2007b,	2)

narra%ve	methods	that	are
appropriate	for	situa%ng	and
ar%cula%ng	the	research
process	and	itsoutcomes.	
(Barre[	2007b,	12)

strategies	available	–		the
reflec%ve	prac%%oner,	par%cipant
research,	par%cipatory	research,
collabora%ve	enquiry	and	ac%on
research	(Ba[y	2015,	185)

three	types	of	knowledge	that
seem	to	me	to	be	implied	in
prac%ce-based	research:	implicit,
tacit	and	ineffable	knowledge
(Biggs,	2004b,	7)

systema%c	enquiry	through
prac%ce-based	research	into
their	own	arts	prac%ce,
(Biom,	2011,	364)

ins%tu%onal	integra%on
of	research	into
professional	art	schools
(Borgdorff	2012,	34)

Caractéris%ques	/
Characteris%cs

as	a	method	or
as	a	mode	of
communica%on
for	experien%al
content	(Biggs,
2004b,	1)

Enjeux	/
Challenges

the	role	of	text	and	image,
the	rela%onship	between	form	and	content,
the	func%on	of	rhetoric,
and	the	manifesta%on	of	experience.
(Biggs,	2012,	34)

non-discursive,
performa%ve,	and
ar%s%c	quali%es,
(Borgdorff	2012,	54)

designed,	ar%culated,	and
documented	with	both
discursive	and	ar%s%c	means.
(Borgdorff	2012,	55)

The	difficulty	lurks	in	the	presumed
impossibility	of	arriving	at	a	more	or	less
objec%ve	assessment	of	the	quality	of	the
research	(Borgdorff	2012,	55)

Évalua%on	/
Evalua%on

the situatedness	of	artworks	and
art	prac%ces	also	raises	the
ques%on	of	thesituatedness	of
prac%ce-based	research	done	within
them.		(Borgdorff	2012,	148)

In	ethnographic	and	ac%on	research	in	par%cular,
strategies	have	been	developed	that	can	be	useful
to	ar%sts	in	their	prac%ce-based	research;	these
include	par%cipant	observa%on,	performance
ethnography,	field	study,	autobiographical
narra%ve,	thick	descrip%on,	reflec%on	in	ac%on,	and
collabora%ve	inquiry		(Borgdorff	2012,	155)

an	original	inves%ga%on	undertaken	in	order	to	gain	new
knowledge	partly	by	means	of	prac%ce	and	the	outcomes	of
that	prac%ce. 	In	a	doctoral	thesis,	claims	of	originality	and
contribu%on	to	knowledge	may	be	demonstrated	through
crea%ve	outcomes	in	the	form	of	designs,	music,	digital	media,
performances	and	exhibi%ons.	Whilst	the	significance	and
context	of	the	claims	are	described	in	words,	a	full
understanding	can	only	be	obtained	with	direct	reference	to
the	outcomes.	(Candy		2006,	1)

crea%ve	artefact	is	the	basis
of	the	contribu%on	to
knowledge,	(Candy		2006,	3)

Exégèse	/
Exegesis

Research	includes	the	produc%on	of	some	kind
of	descrip%on	of	what	is	new	or	what	has	been
discovered	or	created	[...]		the	text	that
accompanies	the	work	may	indeed	illuminate
new	apprehensions	or	a	new	way	of
crea%ng	apprehensions	that	we	can	claim	as	the
new	knowledge	produced	(Candy		2011,	3)

it	is	important	to	be	clear	how
each	(theory	and	prac%ce)	can
lead	to	developments	in	the
other.	(Candy		2011,	4)

the	use	and	presumed
context	of	the	word
‘knowledge’,	for
example	in	the	sense	of
‘knowledge	how’	or
‘knowledge	that’,
needs	to	be	carefully
ar%culated	in	any
report	(Candy		2011,	6)

The	process	of	genera%ng	prac%%oner
knowledge	arises	from	sources	that	are	ocen
unique	to	the	individual	and	are	embedded	in
tacit	understandings	that	require
externalisa%on;	(Candy		2011,	7)

A	framework	for	prac%ce-based
research	comprises	a	conceptual
structure	that	is	used	to	influence
prac%ce,	inform	theory	and,	in
par%cular,	shape	valida%on	or
evalua%on	(Candy		2011,	8)

a	cyclical	process	of	puWng
theore%cal	knowledge	into
prac%ce	and	revising	theory	as
a	result	of	the	outcomes.
(Candy		2011,	8)

experiencing	these	works	is	usually
necessary	for	a	full	understanding	of	the
contribu%on	to	new	understanding
(knowledge)	that	the	prac%%oner	is
making.	For	that	reason,	the	role	the	works
play	in	evalua%on	is	vital	(Candy		2011,	11)

Rapport	à	la théorie	/
Rela%on	to	theory

Theory	[…]	is	likely	to	consist	of
different	ways	of	examining,	cri%quing
and	applying	areas	of	knowledge	that
are	considered	relevant	to	the
individual’s	prac%ce.	(Candy		2011,	11)

interplay	between	prac%ce,	theory	and
evalua%on	involved	many	itera%ons	and
interac%on	between	the	elements	as	the
crea%ve	process	drove	a	con%nuous
process	of	change.	(Candy		2011,	16)

knowledge	produc%on
origina%ng	from	ar%s%c
concerns.	(CARPA	2010,	1)

compressing	[…]	results	(i.e.,	an	original
fingering	strategy)	into	a	formal,
academic	document.	Due	to
conven%onal	academic	research
requirements	(e.g.,	discussion	of
preceding	research,	establishment	of	a
theore%cal	framework	and	research
method,	and	expression	of	results	as
condensed,	logical,	and	transparent
statements),	the	research	came	to	alter
me	as	a	researcher	and	as	an	ar%st.
(CARPA	2010,	107)

produces	knowledge	that
is embobied	and	situated
(CARPA	2012,	71)

employs	my	ownartsworks	as
case	studiesans	reflects	on
them	in	retrospect	through
chosen	theore%cal	concepts
(CARPA	2012,	122)

generate	“personally-situated
knowledge,”	new	ways	of
modelling	and	materializing	this
knowledge	(Chapman	et
Sawchuk,	2012,	p.	3)

Rapport	à	la personne	/
Rela%on	to	people

example	[of]	naturalis%c
inquiry,	which	places	the
researcher	firmly	within	the
research	process,	ocen	as
‘par%cipant’	(Gray,	2010,	25)

descrip%on	and	evalua%on	of
prac%ce	as	a	star%ng	point
for	research.	(Gray,	2010,	59)

The	prac%%oner	is	the	researcher,	who	iden%fies	researchable
problems	raised	in	prac%ce,	and	responds	to	these	through
prac%ce	(or	aspects	of	it);	the	researcher’s	role	is	mul%faceted:
some%mes	the	generator	of	the	research	material;	some%mes
the selfobserver	through	reflec%on	and	through	discussion;
some%mes	the	observer	of	others	for	placing	the	research	in
context,	and	gaining	other	perspec%ves;	some%mes	the
coresearcher,	facilitator	and	research	manager,	especially	of	a
collabora%ve	project.	(Gray,	2010,	71)

prac%ce-based	methodologies	are	emergent,	that	is	the	research
strategy	grows	and	unfolds	from	the	prac%%oner’s	interac%on	with
the	research	ques%on	and	context,	and	the	research	is	grounded
(Gray,	2010,	72)

theory	and	prac%ce	from	stable	abstract	systems
to	spaces	of	exchange,	reflexivity,	and
rela%onality	found	in	a	con%nuous	state	of
movement.	Thus,	theorizing	and	prac%cing
become	something	other	than	what	they	were
and	exist	in	constant	movement	toward
becoming	(Irwin	2013,	199)

simply	restates	the	old	theory/prac%ce	dichotomy
in	a	new	guise	while	seeming	to	say	more
(Macload	2006,	p.	xiii)

Cri%que	/
Cri%cism

I	understood	prac%ce-based	research	as	research
where	it	was	‘through’	the	process	of	a[emp%ng	to
create	a	par%cular	documenta%on	modality,	in
which	I	inves%gated	what	that	modality	was.	In
addi%on,	it	was	ul%mately	through	the	outcomes	of
that	inves%ga%on	(the	documents)	that	I
communicated	its	results	(Mercaio,	2009,	p.107).

Documenta%on	/
Documenta%on

the	epistemology	of	knowledge	in	prac%ce-based
research	is	one	where	knowledge	is	played
between	a	‘poe%c’	work	and	its	wri[en	exegesis,
and	as	a	wri[en	text	(i.e.	as	a	signifying	prac%ce
that	is	not	%me-based)	this	exegesis	can	be	said	to
call	upon	the	paradigm	of	permanence	through
%me.	(Mercaio,	2009,	p.112)

prac%ce-based	research	degrees	permit
submission	of	crea%ve	prac%ce	in	conjunc%on
with	a	wri[en	piece	(thesis,	exegesis)	of	variable
length	for	a	research	degree.	As	with	theAHRC
defini%on,	the	problem	is	that	while	they	specify
the	formal	rela%onship	between	prac%cal	and
wri[en	work,	they	remain	silent	about	the
intrinsic	rela%onship	of	the	two,	i.e.	about	how
the	two	parts	relate	with	regard	to	the
embodiment	and	communica%on	of	knowledge.
(Niedderer,	2007a,	p.	3)

The	problem	of	prac%ce-based	doctorates	in	art	and
design	has	arisen	due	to	the	lack	of	explicit	clarifica%on	of
the	different	terms	(e.g.	prac%ce-led	research,	prac%ce-
based	research,	ar%s%c	research,	etc.)	used	to	call	research
that	includes	ar%s%c	prac%ce	into	the	research	process.
The	use	and	meaning	of	each	term	varies	among
countries,	ins%tu%ons,	disciplines,	or	even	researchers
within	an	ins%tu%on.	(Nimkulrat,	2011,	p.	60)

how	ar%facts	and	their	visual	presenta%ons	can	be	combined	with	textual
presenta%ons	to	demonstrate:?.	how	knowledge	may	be	embodied	in
ar%facts	and	their	crea%on;	and?.	how	ar%facts	and	their	crea%on	may	be
contextualized	in	a	research	process	as	outcomes	and	a	method
respec%vely	–	the	epistemological	challenges	for	this		form	of	research.
(Nimkulrat,	2014,	p.28)

prac%ce	is	seen	as	interes%ng	in
itself:	the	research	subjects	are,	the
theory-infused	analyses,	rou%nes,
methods	and	habits	of	the	field,
different	ways	of	seeing,	cultural
forms	and	structures.	(Nimkulrat,
O’reiley	2009,	p.73)

art	and	design	processes	and
products	func%on	in	a	substan%ve
manner:	the	research	could	not	be
conducted	without	them
(Nimkulrat, O’reiley	2009,	p.76)

The	claim	to	crea%ve	produc%on	as	a	mode	of	knowledge
acquisi%on	can	be	made	in	two	ways.	First,	it	can	be	claimed	that
whilst	this	is	the	case,	under	normal	circumstances	the	new
knowledge	acquired	remains	tacit.	The	job	of	research,	we	might
argue,	is	to	make	this	knowledge	explicit.	[…].	Second,	[…]	wish	to
claim	that	the	works	of	crea%ve	produc%on	stand	as	both
jus%ica%on	and	communica%on	of	the	knowledge	acquired.	Under
this	view,	the	goal	of	crea%ve	produc%on	and	research	are
indis%nguishable:	crea%ve	produc%on	is	research.	(Nimkulrat,
O’reiley	2009,	p.78)

i.	Research	which	is	ini%ated	in	crea%ve	prac%ce	in	the	visual	and
performing	arts,	where	ques%ons,	problems,	challenges	are
iden%fied	and	formed	by	the	needs	of	crea%ve	prac%ce	and
prac%%oners;
ii.	Research	that	is	carried	out	through	both	crea%ve	prac%ce	and
the	prac%ce	of	scholarly	wri%ng,	i.e.,	a	thesis,	using	methods
familiar	to	both	prac%%oners	and	academics;
iii.	Research	that	has	its	primary	focus	on	developing	conceptual,
prac%ce-based	and	formal	innova%on	that	progresses	knowledge	in
the	project’s	designated	field.	(Partridge	2011,	p.245)

In	the	Context	Model	the	wri[en	component	outlines
‘the	historical,	social	and/or	disciplinary	contexts’	from
or	within	which	the	crea%ve	component	has	arisen
(Berridge	2007,	8).	The	strength	of	this	model	is
described	as	‘the	breadth	of	language	that	can	be	used
and	the	way	in	which	it	can	conform	with	the
ins%tu%onal	needs	of	universi%es’	(Berridge	2007,	8).	It
is	argued,	however,	that	the	Context	Model	is
disadvantageous	in	its	failure	to	address	the
rela%onship	between	the	two	components	of	the	PhD
(Berridge	2007; Milech	2006).(Partridge	2011,	p.250)

The	Commentary	Model	puts	the	prac%ce
component	first	by	offering	an	explana%on	or
commentary	on	the	prac%cal	component
(Berridge	2007,	8).	[…]	a	research	report	that
‘present[s]	the	research	framework:	the	key
ques%ons,	the	theories,	the	disciplinary	and
wider	contexts,	of	the	project;	or	a	report	that
tells	the	story	of	the	research:	its	aims,	its
methods,	its	achievements’	(Milech	2006,	9).	[…]
the	wri[en	component	ocen	becomes	a
process-based	report	that	outlines	‘the	pre-
project	reflec%on	(including	theory),	the	work
episodes	and	post-project	reflec%on’	(Berridge
2007,	7).	(Partridge	2011,	p.251)

The	Research-Ques%on	Model	[…]	both	the
crea%ve	project	and	the	wri[en	component
respond	to	a	single	research	ques%on.	[…]		both
components	seeking	to	offer	independent	answers
through	the	introduc%on	of	a	‘third	term	–	the
research	ques%on’	(Milech	2006,	10).	Each
component	offers	answers	which	are	independent
because	each	enquiry	is	processed	through	a

the	valua%on	of	the	form	in	which	the	problems
have	been	resolved	can	be	one	of	the	keys,	so
that	it	will	be	very	important	to	be	able	to	count
on	the	visual	informa%on	that	allows	them	to
comprehend/understand	be[er	which	are	the
keys	of	the	technique	that’s	been	developed.
(Perez	Lopez	2007,	p.	71)

Theory	derived	from
disciplined	arts	praxis	is
cons%tuted	in	part	as	it
is	physically	materialized
or	saliently	represented
and	reiterated	through
studio	arts	or
performance	media.
(Rolling	2010,	p.	105)

debate	on	prac%ce	based	research
is	theore%cal	and	abstract,
focussing	on	such	issues	as
originality	and	knowledge
(Scrivener	Chapman,	2004,	p.	1

When	art	prac%ce	is	theorized	as	research,
it	is	argued	that	human	understanding
arises	from	a	process	of	inquiry	that
involves	crea%ve	ac%on	and	cri%cal
reflec%on.	As	a	significant	means	of	human
understanding,	art	prac%ce	is	very	mindful
work	as	it	makes	good	use	of	cogni%ve
processes	that	are	distributed	throughout
the	various	media,	languages,	and
contexts	used	to	frame	the	produc%on	and
interpreta %on	of	images.	(Sullivan,	2006,
p.	28)

Here,	theories	of	discourse	and	prac%ces	of	research	are
some	of	the	framing	condi%ons	of	the	academic	art	world
that	impact	on	how	ar%sts’	cogni%ve	disposi%ons	and
crea%ve	capaci%es	are	interpreted.	The	expecta%on	of	the
ar%st-	researcher	is	that	he/	she	is	crea%vely	using	prac%ce-
based	research	to	produce	new	knowledge	by	crea%ng
artworks	of	cri%cal	acclaim	that	serve	mul%ple	ends	related
to	theory	and	discovery.	(Sullivan,	2011,	p.	114)

reexamine	the	rela%onship	between	our
scholarly	arguments	and	the	modes	of
expression	we	adopt	to	record,	represent,
and	communicate	them.	[…]	it	is	a	mode	of
inves%ga%on	which	permits	the	par%cipa%ng
research	community	to	synthesise	ever-
increasing	amounts	of	explicit	and	subliminal
input,	and	this	obviously	has	implica%ons	for
how	we	represent	our	research;	should	we
con%nue	to	assume	that	a	single,	coherent
‘authorita%ve’	text	is	automa%cally	more
‘serious’	than	a	series	of	provisional,
tenta%ve	remarks	or	discrete	facts
presented	in	the	form	of	a	dialogue	or
narra%ve?	Is	a	complex,	unconven%onal
narra%ve	be[er	suited	to	exploring	the	play
of	conceptual	possibili%es	than	a	simple
conven%onal	one?	(Hughes,	2006,	p,	284)

acknowledges	alterna%ve,	compe%ng	or	even	contradictory
belief	systems	that	nonetheless	somehow	organise	diverse	and
variable	(culturally,	professionally	and	historically)	concep%ons
of	reason.	[…]	not	merely	to	deconstruct	systems	of	logic	which
depend	on	a	process	of	self-valida%on	for	their	support,	but	also
to	reconstruct	the	ques%on	of	how	we	might	inves%gate,	make
reasonable	comparisons,	judgements	and	evalua%ons,	and	use
language	in	contexts	where	there	can	exist	no	‘proof’	as	such.
(Hughes,	2006,	p,	286)

research	ques%ons	need	to	have	the	capability	of
genera%ng	responses	that	a	community	of	users,	the
audience,	finds	useful.	It	needs	to	do	this	in	such	a
way	as	to	have	some	sort	of	impact	on	the	ideas	and
ac%ons	of	that	audience.	Having	an	impact	depends
on	making	a	persuasive	connec%on	between	the
ques%on	and	the	answer,	and	that	is	the	func%on	of
method.	(Biggs,	2004b,	9)

The	obvious	danger	with	the	no%on	of	prac%ce-based
research	is	that	it	reifies	the	prac%ce—the	ac%vity	of	making
as	evidenced	by	the	object—over	a	rela%onal	analysis	of
how	such	ac%vity	is	itself	‘made	up’	of	a	plethora	of	non-art
prac%ces	(of	publicising,	displaying,	evalua%ng,	discussing,
funding,	networking,	manufacturing,	selling	et	cetera)	that
relate	to	the	trade	(as	dis%nct	from	crac)	which	provides
any	cultural	object	with	its	currency	(in	all	senses	of	this
term).	(Brook,	2010,	p.	4)

The	concept	of	reflec%ve	prac%ce		(Schön,	1983)
provides	a	link	between	ac%on	research	and	prac%ce-
based	research.Schön	is	concerned	with	an
individual’s	reflec%on	on	his	or	her	own	professional
prac%ce	as	dis%nct	from	the	early	forms	of	ac%on
research	which	were	concerned	with	situa%ons	more
broadly.	(Candy		2006,	19)

the	role	of	the	crea%ve	artefact	described	as	the
research	output,	presen%ng	and	containing	not
only	new	knowledge	but	also	new	forms	of
knowledge.	The	knowledge	said	to	be	contained	in
this	artefact	tends	to	be	transforma%ve	(Halford	&
Knowles	2005)	and	geared	towards	understanding
rather	than	explica%on	(Sullivan	2005),	showing	a
fundamental	underpinning	in	phenomenological
discourse	as	a	qualita%ve	research	strategy
(Sokolowski	2000:85).	Concepts	such	as
phenomenological	inten%onality	and	the
understanding	of	embodied	experience	and	the
lived	world	(Sobchack	1992)	provide	an	ontological
context	for	reflec%on	to	grapple	with	and	validate
the	poten%ally	tacit	and	subjec%ve	knowledge
(Moustakas	1994:99)	so	contained.		(Doman	Laurie
2010,	p.	40)

the	systema%c	use	of	the	ar%s%c	process,
the	actual	making	of	ar%s%c	expressions	in
all	of	the	different	forms	of	the	arts,	as	a
primary	way	of	understanding	and
examining	experience	by	both	researchers
and	the	people	that	they	involve	in	their
studies.	(McNiff	2008,	p.	29)

arteology,	psycho-biography,	auto-
ethnography,	visual	phenomenology,
context-defini%on/	experimenta%on
models	and	visual	research.	(Doman
Laurie	2010,	p.	42)

From	Aristotle’s	perspec%ve,	theore%cal	knowledge	is	knowledge	in	search	of
answers,	moving	towards	essences	or	truths,	whilst	the	produc%ve	is	knowledge
concerned	with	making,	and	the	prac%cal	is	concerned	with	judgment	(Smith	1999).
All	three	classifica%ons	consist	of	explicit	knowledge	or	knowledge	that	is
“ar%culated,	recorded,	formal,	systema%c”	(Durant-	Law	2003:3)	and	tacit
knowledge	-	that	“personal	context-specific	knowledge	that	is	difficult	to	formalise,
record	or	ar%culate”	(Tiwana	cited	by	Durant-Law	2003:3).	Both	prac%cal	and
produc%ve	knowledge	involves	the	assessment	of	the	character	of	prac%cal
reasoning	not	associated	with	the	posi%vist	deduc%ve	or	induc%ve	modes	of
reasoning,	on	the	basis	of	the	argument	that	the	ra%onality	of	a	prac%ce	directly
influences	its	epistemological	legi%macy	(Pakes	2004:1).	(Doman	Laurie	2010,	p.	43)

The	CA	[crea%ve	artefact],	as	repository	of	produc%ve
and	prac%cal	knowledge,	is	of	a	tacitinterpre%vist
nature,	demonstra%ng	an	individuated
comprehension	of	reality	(Mathison	2007:1),
represen%ng,	to	the	crea%ve	prac%%oner,	“ques%ons
and	ideas”	(Sullivan	2005:181)	concerning	knowledge
contained	and	“caught	in	experience	and	situa%ons”
(Sullivan	2005:189).

L'artefact	/
The	artefact

the	text	is	not	an	explana%on	of	the	artwork;
rather,	the	text	is	an	explicit,	word-specific
representa%on	of	processes	that	occur	during	the
itera%ve	art-making	rou%ne,	processes	of	gradual,
cyclical	specula%on,	realisa%on	or	revela%on
leading	to	momentary,	con%ngent	degrees	of
understanding.	To	this	extent,	the	text	that	one
produces	is	a	kind	of	narra%ve	about	the	flux	of
percep%on-cogni%on-intui%on	...	the	text	accounts
for	the	itera%ve	process	that	carries	on	un%l	the
artwork	is	complete	and	available	for	cri%que,
apprecia%on,	interpreta%on,	descrip%on,
evalua%on.	(Ross	Gibsoncité	par	Candy	2006,	p.9)

be	structured	around	reflec%on	according	to	a
format	that	could	include	“iden%fica%on	of	issues,
concerns	and	interests	to	be	worked	within	the
project”	(Scrivener	2000:10),	a	review	of	“theory,
knowledge	and	informa%on	relevant	to	iden%fied
issues,	concerns	and	interests”	(Scrivener
2000:10),	reflec%on	on	process	produc%on	and	a
summa%ve	reflec%on	that,“re-contextualises/	re-
frames	issues,	concerns	and	interests	in	response
to	material	produced”	(Scrivener	2000:10).	(Doman
Laurie	2010,	p.	44)

The	exegesis	becomes	a	framing	device,	a	lens	for
understanding	the	project	and	its	various	contexts	[…]
would	have	to	provide:
•		a	statement	of	intent	outlining	the	problem	or	ques%on
to	be	addressed
•		a contextualisa%on	of	the	enquiry	in	respect	of	the
loca%on	or	environment	of	the	study;	within	the	discipline
and	a	body	of	theory	and	in	rela%on	to	the	researcher’s
own	work	previous	to	the	study
•		an	outline	of	the	method/process	followed	including
ethical	considera%ons	where	applicable.
Thus,	the	researcher	would	have	to	provide	a	self-
reflec%on	on	the	project.	(Doman	Laurie	2010,	p.	44)

The	exegesis,	by	means	of	a
reflexive	textual	framing,	orientates
the	project	in	rela%on	to	what	it	set
out	to	explore,	the	success	of	its
realisa%on	as	well	as	the	knowledge
obtained	about	individuated
prac%ce	in	the	process	of
conduc%ng	the	project.	(Doman
Laurie	2010,	p.	44)

reflec%on	on	prac%ce	as	part	of	a
research	design	can	be	traced	to
Husserlian	philosophy	(Doman
Laurie	2010,	p.	44)

Within	a	phenomenological	ontology,	it	is
understood	that	there	is	only	one	source	of
certainty:	the	embodied	experience	(Reynolds	2005).
Embodiment	refers	to	the	plethora	of	(not
necessarily	physical)	s%muli	that	conscious	beings
experience	with	varying	levels	of	consciousness
(Reynolds	2005).	Phenomenological	thought
generally	focuses	on	the	descrip%on	of	reality	as	it
appears	to	the	individual;	in	other	words,	individual
understanding	is	proposed	as	the	basic	structure	of
experience	(Moustakas	1994:10).	(Doman	Laurie
2010,	p.	45)

Reflec%on	is	a	meta-cogni%ve	strategy	of
ac%ve	explora%on	which	facilitates	the
understanding	of	“experiences,	ac%on	and
decisions	taken”	(Schneider	2006).	John
Dewey	(cited	by	Schneider	2006)	explains
reflec%on	as	“ac%ve,	persistent	and	careful
considera%on	of	any	belief	or	supposed
form	of	knowledge	in	the	light	of	grounds
that	support	it	and	the	further	conclusions
to	which	it	tends”.	A	prac%%oner	engages
with	reflec%on	when	“the	[unexpected]
arises	and	an	a[empt	is	made	to
understand	and	resolve	it”.	Then,	reflec%on
is	the	func%onal	process	of
phenomenological	reduc%on	whereby	the
subjec%ve	experience	is	interrogated
“leaving	intact	all	of	its	a[ributes,	[yet]
throwing	into	relief	both	consciousnesses
itself	and	the	object	it	apprehends”	(De
Paul	1993:140),	divided	into	either
reflec%on-in-ac%on	or	reflec%on-on-ac%on,
as	argued	by	DonaldSchön	(1983).	(Doman
Laurie	2010,	p.	45)

Reflec%on-in-ac%on	is	described	as	“that	process	that
allows	us	to	reshape	what	we	are	working	on,	while		we
are	working	on	it.	[…]	that	allows	the	prac%%oner	to
develop	a	specialised	“repertoire	of	expecta%ons,	skills,
techniques	and	solu%ons”	(Schön	1983:60)	in	resolving
concerns-of-prac%ce	as	they	arise,	which	ocen	goes
unrecorded	.	In	contrast,reflec%on-onac%on	is	driven	by
the	need	to	learn	from	experience	in	order	to	extend	the
repertoire	of	knowledge,	described	as	“thinking	back	on
what	we	have	done	in	order	to	discover	how	our
knowing-in-ac%on	may	have	contributed	to	an
unexpected	outcome”	(Schön	1983:26).	(Doman	Laurie
2010,	p.	45)

•		theore%cal	context:	The	theore%cal
context	engages	with	the	nature	of	the
medium	employed,	its	epistemological	and
ontological	underpinnings,	cri%cal	theories
and	historical	tradi%on	in	order	to	situate	the
produc%on	of	the	CA	[craea%ve	artefact]	in	a
broader sociocultural	and	theore%cal	debate.
•		conceptual	context:	The	conceptual
context	explores	the	relevant	background	to
the	idea	as	construct	and	fundamental
underpinning	informing	the	CA.
•		process	context:	The	procedural	context
focuses	on	the	dimension	of	produc%on,
reflec%ng	on	choices,	both	aesthe%c	and
materials-based,	explored	in	the	produc%on
of	the	artefact.	It	is	in	this	phase	that	cri%cal
reflec%on	on	the	evolu%on	of	the	artefact/s
is	discussed,	illustrated,	including	any
discoveries	made,	either	from	an
experimental	or	aesthe%c	point-of-view.
•		methodological	context:	The
methodological	context	immerses	the
researcher	in	the	underlying	ontology	of	the
opera%onal	research	ra%onale.	(Doman
Laurie	2010,	p.	46)

1)	a	reflec%on	that	examines	the
prac%%oner’s	mo%va%ons	and
choices	in	rela%on	to	the	process	of
CA	[crea%ve	artefact]	produc%on,
2)	the	ac%on	of	CA	crea%on
undertaken	as	a	core	moment	in
the	research	process,
3)	the	descrip%on	of	the	ac%on	to
understand	the	individual
embodied	experience	thereof	and,
4)	evalua%on	and	considera%on	of
alterna%ve	strategies	and	other
possible	op%ons	that	again	feeds
into	the	act	of	CA	crea%on.	(Doman
Laurie	2010,	p.	46)

structured	reflec%on	recorded	in	a	research	journal,	not	necessarily	linear
in	execu%on,	into:
•		reflec%on	on	personal	preferences	and	approach	to	technique,	concept,
aesthe%cs	and	method/methodology	that	posi%ons	the	researcher’s	intent
at	the	start	of	the	project
•		reflec%on	on	the	results	of	process;	how	choices	made	during	produc%on
corroborated	or	contradicted	the	ini%al	visualisa%on
•		summa%ve	reflec%on	on	learning	through	engagement	with	reflec%ve
prac%ce,	that	will,	in	Christopher	Johns’s	(2002:10)	words,	prompt	“the
prac%%oner	to	deconstruct	her	experiences	in	ways	that	hopefully	will	lead
to	understanding	and	insights	that	can	be	applied	to	new	experiences”.
(Doman	Laurie	2010,	p.	46)

À	propos...	/	About...
Cartographie	des thèmes reliés	au mot-clé	«Prac%ce	based	research»	àpar%r	d'un	corpus	de
plus	de	200	ar%cles.	/	Mapping	of	themes	related	to	the	keyword	"Prac%ce	based	research"
from	a	body	of	more	than	200	ar%cles

Cartographie	(en cours)	de	la recherche-créa%on,	Louis-ClaudePaquin	et	CynthiaNoury
Version	:	13 novembre	2017


